DOI: 10.32370/1A_2020_09_13

Creating a Developmentally Appropriate Learning Environment
in Preschool Education Institutions

Reipolska Olga
ORSID ID 0000-0002-5524-7110
PhD in Pedagogy, Associate Professor
Institute of Problems on Education
of the National Academy of Educational Sciences of Ukraine (Kyiv, Ukraine)

Lutsenko Victoriia
ORSID ID 0000-0002-1681-0601
Research Officer
Institute of Problems on Education
of the National Academy of Educational Sciences of Ukraine (Kyiv, Ukraine)

Abstract

The article is devoted to the problem of modernization of preschool education in the conditions of
modern educational reforms related to realization of humanistic paradigm. The authors describe the creating of
developmental educational environment in establishments of preschool education.

The article presents the theoretical substantiation and some technological statements of designing the
educational environment as a factor in the development of the personality of a preschool child, in particular,
theoretical and methodological principles of designing the educational environment of preschool education,
namely: principles (pedagogical expediency, integrity, individualization, cognitive activity and independence),
basic scientific approaches (systemic, synergetic, environmental, personality-oriented, activity-communicative),
objective laws.

The authors found that the theoretical interpretation of the concept the preschool child’s personality
development is based on the scientific position on its integrity and ability to make qualitative changes in the
process of their own activities and communication with other people. It is determined that the development of the
child's personality directly depends on the quality of content and procedural organization of the environment in
which he is brought up.

Key words: educational environment, developmentally appropriate learning environment, preschool
education institutions, personal development, preschool child.

Relevance of the research. Modernization processes have caused significant changes
in the domestic preschool education system. The implementation of the humanistic paradigm
actualized the concept of an educational environment, which was little in demand in previous
times because in fact it was almost replaced by the concept of the educational process.

The problem of creating a developmental environment and organization of educational
work in it is due to the fact that the vast majority of teachers, unfortunately, reduces the concept

of "educational environment" to the subject-spatial organization of furniture, equipment,



teaching aids in the group, ignoring other aspects of this phenomenon, in particular, the
possibility of personal self-determination of the preschooler in various activities, despite the
imposition on him of activities organized at the initiative of the teacher.

The purpose of the research is to present the results of the ascertaining stage of the
pedagogical experiment on the creation of a developmental educational environment for the
individual development of the child.

Review of previous studies. The theoretical basis of the problem of creating an
educational environment in the school as a means of personal development of children of early
and preschool age is the scientific achievements of scientists, performed within the issues of
the philosophical and sociological concept of personality culture (Kagan [5]); psychological
theory of personality (Leontiev [11]; Rubinstein [17]); personality development in preschool
age (Artemova [1], Elkonin [20], Kononko [9], Ladivir [19], Pirozhenko [15]; personality-
oriented approaches to personality development (Bekh [2], Yakymenska [21]; modernization
of the preschool education system (Gavrish [4], Kononko [9], Ponimanska [16], etc.);
transformation of the educational space of the preschool institution (Kononko [9], Krutiy [4],
Matviienko O. [22; 23], Pet’ko [12; 13; 14], and others).

Findings and discussions. Research work is carried out on the basis of preschool
institutions of Ukraine in 5 regions: Kyiv, Donetsk, Rivne, Khmelnytsky, and Chernivtsi. The
program of research work provided for the study of the features of the educational environment
created by teachers and the forms of organization of educational work with children in it.

During the research, educators of early age groups and preschool groups recorded and
sent in the form of photographs, videos, descriptions of the structural and semantic content of
the educational environment of groups, accompanied by comments explaining their vision and
understanding of each of its elements. In addition, the method of monitoring the independent
activities of children in their free time was used. The analysis of the collected information
material made it possible to systematize the idea of the state of the subject-content content of
the educational environment and the state of individual and differentiated educational work in
it.

Generalization of various approaches to the definition allows us to conclude that the
developmental educational environment of a modern educational institution — a set of spiritual

and material conditions of the educational institution, ensuring self-development of free and



active personality, the realization of the creative potential of the child. The developmental
educational environment is a functional and spatial association of subjects of education,
between which close diverse relationships are established, and can be considered as a model
of socio-cultural space, where the formation of personality takes place.

The organization of the educational development environment is defined as the
provision of a set of conditions related to the logistical and software-methodological support
of the educational process; creation of conditions of creative comfortable interaction of
children among themselves, with teachers, parents; using various methods and means of
activating activities that ensure the creative development of the individual, etc. [6; 7; 12; 13;
14; 18; 21; 22].

Under the developmental educational environment we understand specially modeled
conditions (natural, subject and social) in which the child grows, masters the science of life,
becomes a competent person with its own individual characteristics. Creating an educational
environment allows the child to realize their own potential, take the initiative and fully realize
themselves.

The main idea of the study is to understand the relationship between the development
of the personality of a preschool child and the developmental educational environment
organized by teachers in a preschool institution conducive to child development.

Theoretical analysis of philosophical, psychological, pedagogical literature allowed to
determine the essence of the conceptual phrase "designing the educational environment™ as a
specially organized pedagogical activity, which consists in building and implementing a
system of scientific guidelines that set the technological vector of interaction of all participants
(subjects). aimed at the holistic development of the child’s personality.

During the implementation of the ascertaining stage of the pedagogical experiment, our
attention was focused on: identifying the level of understanding by teachers of the conceptual
field of research; content and procedural content of the educational environment in the groups
of early age and preschool groups of basic PEI (preschool education institutions); features of
organized by adults and independent activities of children in the educational environment of
groups.

It was found that at the beginning of the study, most teachers (67,8 % of respondents)

have somewhat misguided, outdated ideas about the nature, functions and structure of the



educational environment. Thus, the educational environment is considered by them as a closed
social construct, which should be dominated by the subject-object interaction of the teacher
with the child, as a result, preference is given to authoritarian ways of interacting with children
in the model "top-down", and personality development is seen as one-sided learning process,
transfer of knowledge-skills-abilities available to the child by the teacher.

The share of progressive educators (32,2 % of respondents) have a positive attitude to
the idea of free self-determination of children in the subject-spatial environment of the group
(which significantly narrows the essence of the concept), but only 5,7 % have the opportunity
to do so. The presence of the so-called "network of classes”, according to 48,7 % of
respondents, does not leave time for active and proactive activities of children in the group. In
addition, most of the educators surveyed (74 %) even outside the classroom try to organize
children around them, minimize free space for independent activity, fearing to lose control
over children ("If I let them (children), how can I collect”, "I then I will not be able to see /
control everyone" — typical answers of teachers).

The analysis of the obtained data convincingly shows that the educational environment
is not considered (67 %) and is not used (87 % of respondents) as a factor in the development
of the child's personality. Neither educators nor the management of experimental children have
a clear idea of the place and facilitation role of the teacher in stimulating different types of
children’s activity, to some extent they are afraid of it, because they have no experience of
competent psychological and pedagogical support of children’s personal development.

Note that nominatively in the vast majority of groups of both early and preschool age
(87 %) for the development of developmental centers and active activities of children in them:
play, sensory, book, art center, intellectual, physical development, theater, and so on. The 46 %
of groups are dominated by modern play and didactic equipment, but 54 % have a filling of
educational centers that do not meet the age, needs and interests of modern children. A special
problem is the lack of sufficient space and overcrowding of groups, which does not allow
children to develop activities of their choice, they do not have the opportunity to be alone or
self-determined with the type or method of their own activities (53 % of respondents noted
this).

Problematic, in our opinion, is the fact that the leadership of most PEI does not consider

the educational activities of teachers outside the classroom, in an individual format, as



valuable, important, and therefore requires teachers to constantly orient children on their own,
their constant association for group, orderly activities in which, in their opinion, the activities
of the educator is obvious. The uniformity of the general group form of organization of children
for moving play, observation, reading, explanation, etc. does not take into account the interest
and desire of a particular child. Therefore, the vast majority of children perceive the
explanations, demonstrations, actions of the educator without enthusiasm, at the first
opportunity try to get away, do not hold attention. That is, the result of such educational work
IS minimal.

The survey of educators showed that in 95 % of cases teachers are not ready to
implement the principle of individualization and differentiation of educational activities in the
developmental environment of the group. They are lost in the development of tasks for
individual work, can not determine the real level of complexity required by a particular child,
because methodically competent to observe the actions of children, reflect and reflect,
unfortunately, are not trained.

Thus, the results of the observational experiment, their analysis and reflection served
as a platform for determining favorable psychological and pedagogical conditions for personal
development of preschool children in the educational environment of preschool education and
development of experimental methods of relevant educational work on the basis of
individualization and differentiation.

The development of the environmental model was based on the idea of a holistic
approach to organizing their lives in preschool education, updating the content, forms and
methods of educational activities, creating a developmental environment that will promote the
use of personality-oriented technology in early ontogenesis of socially approved patterns of
behavior (Manuilov, 2008).

The implementation of the concept was aimed at enriching preschoolers' ideas about
their own virtues and flaws; fostering in them self-esteem, the ability to trust their own abilities;
formation of the ability to behave independently, to act constructively, to defend one’s own
dignity in one’s actions and deeds, to substantiate one’s own opinion, to focus on basic moral
values. An important direction was to ensure the balance of self-physical, self-spiritual and

self-social available to preschoolers, optimization of the model of interaction in the systems



"adult—child" and "child—child"; creation of appropriate theoretical and methodological and
software.

Let’s briefly reveal our own understanding of the main positions of building an
educational environment on the declared values set out above.

In the educational process there is a correlation of three main models of interaction
between teacher and children: "learning by example™ (educator dominates over children),
"joint activities" (parity) and "independent activities of children™ (activities that occur at the
initiative of children), and in favor of the first model.

To the block "We teach by example” we include all situations when the educator
dominates (shows the initiative, proclaims, informs, directs actions of children, organizing
them). With the dominance of the first model, it is obvious how important for the teacher what
he plans, he says, he will do himself, and how insignificant time is for the child's own
initiatives. In situations of the second model "Joint activity” (joint play, communication,
research, work), the adult also tries to maintain a dominant position. However, scientists have
long proven that the child develops best in activities in which he takes an active position, and
not just a listener and performer; that she will assimilate the information she aspired to most
fully and qualitatively, and not the information that should be according to the plan. As for the
third model, independent does not mean thoughtless, aimless activity of children, it is an
activity in which the child, showing interest in what he is doing, makes his own efforts to
realize his plans.

Changing the ratio of these models in favor of the dominance of independent activity
is the main condition for shifting the emphasis to educational work in the developmental
educational environment. This in no way means abandoning the classroom as a form of
learning, it must acquire modern characteristics corresponding to the declared humanistic idea.

When planning educational work in the educational environment, we should focus not
so much on the knowledge component, but on the child's mastery of the main types of children's
activities — play, speech, communication, sensory-cognitive, artistic-aesthetic, household,
health. There can be several options. First: abandon daily planning; reorient to drawing up a
plan for the week; to determine in the weekly planning a specific goal-result — "after living
with children... they will be able to". The second option - planning educational work by type

of activity, taking into account the three blocks identified by us: what new knowledge and



skills I want to teach children; in what knowledge-skills to exercise by means of joint activity;
favorable conditions must be created for mastering any independent actions. The third option:
to the traditional way of planning to add a block of tasks focused on their implementation in
terms of independent activity.

Group-wide integrated classes should be held daily. However, in the daily life of
children, we must free up time for independent activities in a thoroughly prepared, filled with
the necessary materials environment. When we talk about independent activities, we mean free
play of children and independent cognitive, artistic, physical activity in a group or on the
playground. In order for children’s activities to be useful and interesting for them, the educator
should fill the environment with the materials necessary for independent activity and place the
centers in a group room so that children do not interfere with each other.

During independent activities for all or most children, the educator can conduct
individual (from one to 3-4 children) educational work, keeping all other children in sight.
Expanding the limits of freedom for children - the teacher must agree with the children on the
rules and strictly follow them. There should be a limited number of rules, for example 2—4.
They should be formulated concisely and be sure to choose a symbolic symbol or signal word
for each child. Another issue concerns the self-organization of children. Today, there are many
different proven ways to help children organize themselves in a group environment for
independent activity. Thus, the use of a socio-game method (by the color of ribbons, rubber
bands, the size of buttons, etc.) helps children to determine by lot what activities they want to
do. The time management screen works successfully for this purpose in separate kindergartens.

The smallest but very important unit of organization of educational work in the
developmental environment of the group is the task. It is with the help of tasks that the educator
can direct the independent cognitive or artistic activities of children. In order to perform the
task correctly, the child must understand what he has to do. It is necessary to develop tasks for
children so that each corresponds to a specific educational task, has clear and understandable
for the child criteria for the quality of its implementation. Given the different levels of
preparation and development of children, the tasks should be differentiated by complexity,
have a reproductive (do exactly as in the picture) or creative nature of the performance

(consider how you could do it).



Tasks should be offered to children in a planned way, with a gradual complication of
the content, so that it can be provided through their implementation of the educational program.
Each of the children in the group must complete the required tasks during the day or week. If
the task did not work out the first time, the child should be able to practice to achieve the
desired result. In addition to the required ones, the educator should prepare a sufficient number
of other tasks that the children will perform in their free time. Children can celebrate their
achievements (I have learned, I already know how to...) on a special ribbon of achievements
and desires. The child sets a task to learn something "I want", and then notes that now she has
learned "I can™. It helps children develop such important skills as goal setting and develop an
equally important quality as focus.

Conclusions. The article presents the theoretical justification and some technological
statements of designing the educational environment as a factor in the development of the
personality of a preschool child, in particular, theoretical and methodological principles of
designing the educational environment of preschool education, namely: principles
(pedagogical expediency, integrity, individualization, cognitive activity and independence),
basic scientific approaches (systemic, synergetic, environmental, personality-oriented,
activity-communicative), objective laws. It is established that the basis of the theoretical
interpretation of the concept of personality development of a preschool child is the scientific
position on its integrity and ability to make qualitative changes in the process of their own
activities and communication with other people. It is determined that the development of the
child’s personality directly depends on the quality of content and procedural organization of
the environment in which he is brought up.

The research continues, further publications will cover the criteria and indicators, types of
individual personal development of older preschool children, reveal the conditions of
designing an educational environment for individual personal development of early and

preschool children, characterize the model of designing an educational environment.
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Peiinoabcbka Oabra, Jlynenko Biktopisa. CTBoproeMo po3BHBajbHE OCBITHE
cepeloBHIIe Yy 3aKJIAAaX JOIIKITbHOI OCBITH.

CrarTs npucBsiueHa npo0aemMi MOJEepHI3alliil JOMKUIBHOT OCBITH B YMOBaxX Cy4aCHUX
OCBITHIX peopM, OB’ I3aHUX 13 peai3alli€o ryMaHicTHuHOI mapagurmu. Lle it aktyanizysaino
HEOOXITHICTh CTBOPEHHS PO3BHMBAJILHOTO OCBITHBOTO CEPENOBHINA B 3aKjagaxX IOMIKLIHHOL
OCBITH.

VY crarTi npencTaBiIeHO TEOPETUYHE OOTPYHTYBaHHS Ta OKPEMI TEXHOJOTIYH1 BUKIAIU
MIPOEKTYBAaHHS OCBITHBOTO CEpENOBHINA SIK YWHHUKA PO3BUTKY OCOOUCTOCTI JUTHHHU
JOIKITFHOTO BIKY, 30KpeMa, TEOPETUKO-METOIOJIOTTYHUX 3acaji MPOEKTYBAHHS OCBITHHOTO
CepeIOBHINA 3aKJIaay MOIIKLUIBHOI OCBITH, a caMe: MPUHIUMIH (MeJaroriuHoi JOIiIBHOCTI,
LUTICHOCTI, 1HAWBITyami3allii, Mi3HaBaJbHOI AKTUBHOCTI Ta CaMOCTIHHOCTI OCOOHMCTOCTI),
OCHOBHI HayKOBI MiAX0au (CUCTEMHMH, CHHEPreTUYHUH, CepelOBUILHUIN, OCOOMCTICHO-




30pI€EHTOBAHUMN, MiSUTPHICHO-KOMYHIKATUBHHM), OO0 ’€KTHBHI 3aKOHOMIPHOCTI. ABTOpamMu
BCTaHOBJICHO, 110 B OCHOBI TEOPETUYHOTO TIYMAdEHHS IOHSTTS PO3BUTKY OCOOMCTOCTI
JUTHUHU JIOMIKUTBHOTO BIKY JISKHTh HAYKOBE IMOJIOKEHHS 00 11 MUIICHOCTI ¥ 34aTHOCTI 70
SAKICHUX 3MiH Yy TPOLIECi BIACHOI TisSUTBHOCTI 1 CIIUIKYBAaHHS 3 IHIIUMH JIIOJIbMHU. Bru3zHaveHo,
0 PO3BUTOK OCOOMCTOCTI JUTHHHU O€3MOCEePeAHBO 3aJCKHTh BIiJ SKOCTI 3MICTy W
nporecyalbHOi Oprasizaiii cepeoBuINa, B IKOMY BOHA BUXOBYETHCH.

Knrouosi cnoea: ocBITHE Cepe/IOBHILE, PO3BUBATIBHE CEPEIOBHIIEC, 3aKIIa JOIITKITEHOT
OCBITH, OCOOMCTICHHIA PO3BUTOK, TUTHHA JOMIKUILHOTO BIKY.
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